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FOSTERING RESILIENCE OF LATINX YOUTH 2 
Exposure to adverse experiences such as violence, discrimination, extreme poverty, or 
loss of a loved one can be traumatic for children, resulting in lower mental and physical health 
over the course of their lives (Bartlett & Steber, 2019). Schools have opportunities to foster 
resilience among those facing adversity and positively impact student growth by providing 
resources that serve as protective factors to ensure safety, social and emotional well-being, and 
academic success (Dutil, 2019; Theron, 2016). Therefore, schools must recognize their capacity 
to promote holistic well-being and academic progress in conjunction with the larger communities 
surrounding youth (Theron, 2016). To begin this process, educators must be trained to 
appropriately use accessible resources to foster student resilience.  
Among youth, exposure to adversity is more common among both Black and Latinx 
populations (Bartlett & Steber, 2019). Fostering the resilience of Latinx youth is important 
because of the significant challenges and adversity they are likely to face in their lives. The 
Latinx community is continuing to grow, yet there is a lack of research on the resources needed 
to support Latinx youth. Fostering resilience is projected to be most beneficial when using 
school-based interventions because of the supports that already exist within the school 
environment (Ungar, Connelly, Liebenberg, & Theron, 2019).  
 The Latinx community is the largest ethnic minority group in the United States, making 
up 18% percent of the total population (U.S. Census Bureau, 2018). Additionally, the Latinx 
community consists of a large younger population given that one in four children under the age 
of 18 are Latinx (U.S. Census Bureau, 2018). By 2050, it is expected that one in three Americans 
will be Latinx (Bordas, 2013, p. 9). In comparison to Black and White youth living in the United 
States, Latinx youth have higher rates of attempted suicide, cocaine use, unprotected sex, teenage 
pregnancy, and have the highest rates of dropping out of school (Reyes & Elias, 2011). This can 
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impact the student, family, and community resources available to an individual facing adverse 
conditions. 
Historically, Latinx people have been identified by the terms Hispanic or Latino. 
Hispanic and Latino are commonly used interchangeably to describe people of Cuban, Mexican, 
Puerto Rican, South or Central American, or other Spanish culture or origin, regardless of race 
(Reyes & Elias, 2011).  Added to the dictionary in 2018, “Latinx” is becoming more common as 
it promotes inclusivity by challenging the traditionally gendered “Latino” or “Latina” (Merriam-
Webster, 2018). Latinx serves as a gender-neutral term in order to capture the complexity of the 
community. As Bordas (2013) states, “Latinos are diversity” (p. x). They vary in race, national 
origin, education level, socioeconomic status, immigration, and culture. As a result of this, it is 
important to note that the lived experiences of individuals within the Latinx community can be 
vastly different and providing gender-neutral language helps to encompass some of that diversity 
(Reyes & Elias, 2011). Past research has found that 33% of people in the Latinx community 
prefer the term Hispanic, 14% prefer Latino/a, while 51% of people have no preference (Bordas, 
2013, p. 3). This lack of preference within the community provides an opportunity for “Latinx” 
to spread widely throughout the literature and within the changing social environment.  
Resilience 
 Trauma is described as experiences of adversity – actual or threatened negative events. 
For children, these events can affect their ability to overcome the negative effects of the situation 
(Bartlett & Steber, 2019). Resilience is the dynamic process that encompasses positive 
adaptation within the context of significant adversity (Bartlett & Steber, 2019; Jain & Cohen, 
2013; Sanders, Munford, & Boden, 2017). Within a school setting, resilience can be described as 
a student’s ability to continue engaging and maintaining academic success after experiencing 
FOSTERING RESILIENCE OF LATINX YOUTH 4 
adversity, thereby demonstrating positive adaptation to negative life circumstances (Ungar et al., 
2019). Resilience is neither a personal nor a fixed trait, but rather a strength that can be fostered 
and developed (Archdall & Kilderry, 2016; Bartlett & Steber, 2019; Reyes & Elias, 2011). As 
the context of an individual’s environment changes from childhood to adulthood, the 
effectiveness of resilience skills may vary, illustrating the importance of developing these skills 
during childhood (Jain & Cohen, 2013). 
Much of resilience research is informed by ecological systems theory which proposes that 
factors within an individual’s environment are impacted by the larger societal environment, thus 
influencing a child’s development (Bartlett & Steber, 2019; Bronfenbrenner, as cited in Ernestus 
& Prelow, 2015). Ecological systems theory is composed of four systems that interact with each 
other starting with the individual and extending through to the larger society (Duerden & Witt, 
2010). The first is the microsystem, which in this context is the child and their roles and 
relationships to their immediate environment (Rogers, 2016). This can include places like their 
school, or their home and neighborhood.  
The mesosystem is made up of the people and places the child regularly interacts with 
such as their family and their school and focuses on the interactions among the microsystems 
(Duerden & Witt, 2010; Rogers, 2016). For example, violence in a child’s neighborhood can 
affect a child’s ability to sleep within their home which can impact school performance, thus 
showcasing the complex dynamic between multiple environments. The exosystem is described as 
the social settings where actions or relationships can occur that may affect people even when 
they are not directly a part of the social setting (Rogers, 2016). This contains systems that impact 
the child’s outcomes, although the child is not directly interacting with them. An example of this 
is the relationship between a child’s teacher and their parents in which a positive relationship can 
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co-contribute to the child’s academic motivation and success (Duerden & Witt, 2010). Lastly, the 
macrosystem encompasses all the other systems named, but focuses on the broad society 
consisting of culture and norms as well as laws and societal attitudes that impact the functions of 
the preceding systems interacting within the macrosystem (Duerden &Witt, 2010; Rogers, 2016). 
No single system functions independently from other systems impacting a child’s 
environment. Ungar (2013) argues that to some degree, resilience is less about the individual and 
their ability to overcome adversity, but that it is more about the social networks in a child’s life 
that work to foster more positive development in response to stress and other adversity. 
Additionally, ecological systems theory emphasizes the student’s perception of their 
environment and what occurs within them because people can have varying reactions to the same 
experience (Rogers, 2016). This supports the notion that an individual’s social ecology at the 
meso- and macrosystem may carry more importance in improving resilience than individual 
traits and that emphasis should be put more heavily on changing the social ecology impacting a 
student (Sanders et al., 2017; Theron, 2016; Ungar, 2013).  
This understanding of resilience is helpful because it implies that the multiple levels that 
influence childhood development have an impact on the child’s risk for not only experiencing 
trauma but also for how their response to trauma can manifest (Bartlett & Steber, 2019; Ungar et 
al., 2019). School systems make up a significant portion of a child’s social ecology throughout 
all systems as policies and daily interactions can impact the child. Because of this connection, it 
is imperative that educators and other school staff know best approaches to support students’ 
development of resilience to overcome adversity.  
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Youth Protective and Risk Factors 
 Factors influencing the development of resilience within youth are typically categorized 
in two types: protective factors and risk factors. Protective factors are those that promote positive 
developmental outcomes while minimizing the negative outcomes of risks in a child’s life, such 
as connections to supportive adults or education. In contrast, risk factors may increase the 
likelihood that a person will experience adverse events and be impacted by the negative 
outcomes of those events (Bartlett & Steber, 2019). Because individual experiences vary, some 
factors can serve as either protective or risk factors. For example, it is possible that while 
obtaining an education may be protective, an educational setting like a school may also be an 
environment where youth face discrimination thus becoming a part of the student’s experience of 
adversity. Therefore, care must be taken to assess protective and risk factors in the context of the 
environments in which they exist for youth.  
Discrimination.  
Ethnic and racial discrimination are factors that directly impact Latinx youth. The 
prevalence of discrimination can exist within the macrosystem as negative rhetoric continues to 
permeate the larger society; however, it also exists within the microsystem because it may 
impact the child’s perception of their own identity. One study of roughly 250 Puerto Rican 
students found that nearly 50% of participants experienced discrimination both inside and 
outside of school; the other 50% were worried about potential discrimination (Szalacha as cited 
in Reyes & Elias, 2011). This discrimination can lead to lower self-esteem; however, the impact 
that discrimination has on resilience can be unclear because resilience is difficult to measure 
(Reyes & Elias, 2011; Sanders et al., 2017).  
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Self-identity forms in adolescence according to Erikson’s model of development. During 
this time, Latinx youth are beginning to explore what their identity looks like for themselves in 
the context of dominant White society and that alone can be a very difficult process (Dutil, 2019; 
Torres & Santiago, 2018). Discrimination can further negatively impact this sense of self 
because it can be seen as a direct attack on the individual. However, a strong sense of ethnic or 
racial pride can moderate the impact of discrimination because a strong positive sense of self-
identity promotes belonging to a group and thus serves as a protective factor for Latinx youth 
(Sanders et al., 2017; Torres & Santiago, 2018; Wadsworth et al., 2018). 
Educational attainment. 
 Successfully progressing with education serves as a protective factor for most youth. 
Educational attainment resides within the microsystem because the title of student serves as an 
individual role that impacts their own future outcome. When students are able to complete age-
level goals, they have smoother transitions into adulthood post-graduation such as getting a job 
or pursuing further education (Sanders et al., 2017). However, in 2017 nearly 80% of Latinx 
eighth graders scored below proficient in math for their age-level (Annie E. Casey Foundation, 
2019). Additionally, 78% of Latinx fourth graders in public schools in 2017 were not proficient 
in reading. This is concerning because children who are unable to read proficiently by fourth 
grade are more likely to struggle academically as they move towards high school graduation 
(Annie E. Casey Foundation, 2019). Compared to the national averages of non-proficiency, 67% 
and 65% respectively, these rates indicate that Latinx students are more likely to struggle in 
subject areas required for graduation as a result of their progress in their elementary education. If 
students are not getting the assistance they need to be proficient in key subject areas, they may 
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continue to fall behind their peers academically and have reduced career success later in life 
(Annie E. Casey Foundation, 2019).  
Additionally, students who experience multiple forms of adversity are more likely to fail 
and drop out of school (Hansen, 2018). Even if they do remain in school, one in five Latinx 
students do not graduate on time (Annie E. Casey Foundation, 2019). Because of this, it is 
imperative that schools work to assist Latinx students who are struggling in their academics and 
celebrate student efforts by acknowledging the successes they are able to achieve while 
potentially experiencing significant adversity during the time of their education (Jain & Cohen, 
2013).  
Supportive relationships. 
 Supportive relationships with adults such as parents, teachers, or mentors matter to 
students (Bartlett & Steber, 2019; Reyes & Elias, 2011; Sanders et al., 2017). Respect for others 
is a common value that is present within the Latinx community. Many Latinx youth are raised to 
be especially courteous and respectful to those who are older than they are, which can include 
those in positions of power such as teachers, counselors, and social workers (Reyes & Elias, 
2011). Respect can promote resilience combined with supportive relationships because it 
provides Latinx youth with someone they can trust and rely on to help make positive decisions 
(Ungar et al., 2019). Supportive relationships function at the mesosystem for youth because these 
are the relationships they build with people they engage with most often. Through building 
meaningful connections, teachers and other school staff are able to provide understandings of 
new or past experiences, overall support, and teach strategies to help students cope with adverse 
experiences (Hansen, 2018; Theron, 2016). In addition to adults, positive peer relationships are 
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also important because belonging to a group helps to mitigate risks and promote prosocial 
behaviors (Bartlett & Steber, 2019; Sanders et al., 2017).  
Supportive relationships at the mesosystem also include the child’s relationships within 
the family. Familialism is an important Latinx value that prioritizes the family by placing 
emphasis on the support that family members owe to each other (Reyes & Elias, 2011). 
Supportive relationships within the family are significant because they enhance family ties and 
identity, which have been shown to lead to higher self-esteem among Latinx youth (Jain & 
Cohen, 2013; Torres & Santiago, 2018). Within the realm of education, familialism can be 
academically motivating because Latinx children want to do well to benefit the family through 
educational attainment (Reyes & Elias, 2011).  However, strong family ties may also lead to 
greater obligations to support the family emotionally or financially and therefore may create 
greater stress for youth in the household (Jain & Cohen, 2013; Reyes & Elias, 2011; Torres & 
Santiago, 2018).  
Neighborhoods. 
 Neighborhoods are an important part of a youth’s social ecology. Neighborhoods can be 
analyzed at both the meso- and macrosystem, but function primarily within the macrosystem 
because they are influenced by the larger cultural society which can impact all other systems.  
Neighborhoods provide a sense of identity, much like families and other relationships (Sanders et 
al., 2017). When neighborhoods are safe and foster a welcoming environment, they can serve as 
positive communities for youth where they are able to connect with others and potentially create 
an extended familial group. This can contribute to the strong sense of pride and self that continue 
to be a protective factor for Latinx youth.  
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In comparison, in neighborhoods with a prevalence of violence, youth are at higher risk 
for behavioral problems, truancy, and dropping out of school as a result of decreased levels of 
school engagement (Dutil, 2019; Jain & Cohen, 2013). Community violence can also increase 
gang involvement among youth who identify with a cultural minority group because gang 
participation serves as an adaptive skill to avoid violence from those in the cultural majority 
group (Ungar, 2013). However, despite the high prevalence of community violence among urban 
youth, there is little known about how resilience is developed or maintained by affected 
communities (Jain & Cohen, 2013).    
Poverty.  
Poverty is a common risk factor for Latinx communities. Poverty functions within the 
macrosystem and impacts children and their families as a result of its broader impact on multiple 
ethnic minority populations. With 26% of Latinx children living in poverty and 19% living in 
high-poverty areas in 2017, it is clear that poverty poses risks for a significant amount of Latinx 
youth when the national average is nearly 10 points lower (Annie E. Casey Foundation, 2019).  
Children living in poverty are at higher risk for poor academic achievement, lower mental 
and physical health, family conflict, and experiencing stress and violence (Wadsworth, Ahlkvist, 
McDonald, & Tilghman-Osborne, 2018). Other factors disproportionately affecting children 
living in poverty are exposure to toxins, noise pollution, and overcrowding. The hidden impact 
of facing poverty is that it can affect a child’s neurological development by impairing stress 
responses and restructuring the brain to best cope in their negative environment (Bartlett & 
Steber, 2019; Reyes & Elias, 2011; Wadsworth et al., 2018). Community poverty can also 
impact other systems. For example, families living in high-poverty areas may experience a lack 
of government resources that help fund schools and social services in their neighborhoods. This 
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can create a situation in which schools lack important resources such as low student-teacher 
ratios and overall support for students.  
How Schools Can Foster Resilience 
Schools can assist students in fostering their resilience with social and emotional learning 
(SEL) programs. SEL is a systematic process utilized to help both students and adults improve at 
communicating, empathizing, and goal setting. A metanalysis conducted found that SEL training 
led to lower rates of drug usage, internalization of problems, behavior issues, criminal behavior, 
teenage pregnancy, and students dropping out of school (Durlak, Weissberg, Dymnicki, Taylor, 
& Schellinger, 2011). Additionally, there were improvements in students’ mental health, 
prosocial behaviors, and overall academic achievement (Durlak et al., 2011). This supports the 
notion that SEL is effective in fostering resilience because it helps to alleviate some of the effects 
associated with the risk factors that commonly affect Latinx youth.  
SEL strengthens the same school resources that are found to serve as protective factors 
for Latinx youth: supportive school communities, engaging classrooms, and positive teacher-
student relationships. Teaching SEL skills to Latinx youth provides them with interpersonal 
approaches for coping with adversity they may face, which can both buffer the negative effects 
of trauma and foster resilience within themselves (Reyes & Elias, 2011). 
The Collaborative for Academic, Social, and Emotional Learning (CASEL) has 
developed a Guide to Schoolwide SEL which focuses on a systemic approach to SEL 
implementation. The first two foci of SEL implementation are building a foundational support 
and plan for SEL and strengthening adult SEL competencies and capacity. Building foundational 
support within the school can be achieved through increasing SEL knowledge and devising a 
shared vision and set of goals for implementing SEL among all school staff (CASEL, 2019a). 
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Strengthening adult SEL is achieved through providing resources to help educators and other 
school staff reflect on their personal SEL skills while examining and correcting cultural biases in 
order to recognize their own strengths and challenges to be more effective in building a shared 
vision of SEL implementation (CASEL, 2019a).  
When staff members are able to be supported in their own SEL and their understandings 
of it, they can model the SEL competencies throughout their work. While educators find the 
work of fostering resilience to be important, they often have many difficulties naming and 
identifying resilience in children because they are unsure of what it is (Archdall & Kilderry, 
2016). Among school staff, these difficulties can be mitigated by placing a priority on providing 
them with more knowledge about resilience so that they know how to recognize it among their 
students.  
As demonstrated by these foci, schools have to have both a desire and a clear vision to 
implement schoolwide SEL in order to promote student SEL. Promoting SEL includes elevating 
student voices and creating a supportive school climate that emphasizes community-building and 
engagement in the classroom as well as belonging and emotional safety through explicit SEL 
instruction (CASEL, 2019a; Durlak et al., 2011). Successful student SEL is reliant on having a 
school environment that supports SEL and explicit lessons from teachers that encourage 
development of students’ SEL competencies.  
As mentioned, education can serve as a protective factor providing structure, boundaries, 
and an environment that can foster student exploration and growth (Hansen, 2018; Ungar et al., 
2019). Using CASEL’s review of evidence-based programs, a variety of school approaches have 
been successful in teaching SEL to middle and high school students (Dusenbury, Calin, 
Domitrovich, & Weissberg, 2015). The first approach is to create a schoolwide SEL initiative 
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(Dusenbury et al., 2015). This can be done by using CASEL’s Guide to Schoolwide SEL in 
which implementation incorporates foundational support for SEL, promotion of SEL for adults 
and students, and continuous improvement of SEL services to foster student resilience because 
the structure of the school environment and intentionality of the services it provides impact how 
students learn.  
CASEL stresses five core SEL competencies – relationship skills, social awareness, self-
awareness, self-management, and responsible decision making – to create an environment that 
benefits students’ social, emotional, and academic growth. Relationship skills focus on building 
and maintaining healthy relationships through communication and engagement with others. 
Social awareness is the ability to understand social-behavioral norms and empathize with others 
whereas self-awareness is the ability of an individual to recognize their own thoughts and values 
and how they influence behaviors. Self-management is the ability to set goals and regulate 
emotions. Lastly, responsible decision-making is about making constructive choices by 
considering the consequences of decisions and considering others’ well-being. The purpose of 
these competencies is to improve the skills, attitudes, and behaviors used to complete tasks and 
work through challenges (CASEL, 2019a).  
Research has found that teachers want resources that help them integrate resilience 
building into their classroom curricula (Archdall & Kilderry, 2016). This benefits their 
classrooms by allowing them to be more intentional about teaching social and emotional skills. A 
successful approach suggested by Dusenbury et al. (2015) is implementing SEL into everyday 
teaching practices. Much like neighborhoods, schools provide a community to students. Within a 
school, networks are built from peer supports as well as adults such as teachers. This provides a 
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sense of group solidarity which fulfills common needs such as agency, belongingness, and hope 
which can buffer the effects of violence (Jain & Cohen, 2013; Wadsworth et al., 2018). 
Building on case studies of students whose primary language was Spanish, Hansen 
(2018) highlighted the importance of supportive student-teacher relationships in fostering 
resilience and effective ways to build them. The development and maintenance of a positive 
relationship with an adult is a strong protective factor and helps to ensure competency in 
relationship skills (Durlak et al., 2011). More specifically, supportive relationships with teachers 
promotes higher school engagement and academic success because, like with familialism, when 
youth respect adults who respect them in return, they are more empowered to succeed (Ungar et 
al., 2019).  
Teachers are able to foster positive relationships with their students through the language 
they use to praise individual learning because of its ability to encourage students to make 
mistakes and learn from them (Hansen, 2018). When a teacher focuses on their students’ efforts 
rather than solely their ability to complete a challenging task, students are able to build the 
confidence to attempt more challenging tasks in the future. If the teacher does not emphasize 
effort, the student might internalize their current inability to complete a task and not learn how to 
overcome the challenge at hand. Through setting consistent yet appropriate challenging 
expectations for students, teachers are able to create a classroom environment in which students 
are able to learn from their mistakes (Archdall & Kilderry, 2016; Durlak et al., 2011; Hansen, 
2018). Realistic yet high expectations for academic achievement can make students feel as if 
they are worth being challenged and invested in (Hansen, 2018). This type of support from 
teachers empowers students to continue learning new things (Durlak et al., 2011). By 
incorporating general teaching practices such as setting shared classroom rules, maintaining high 
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expectations for academic achievement, and creating space for students’ stories as well as their 
feedback, educators are able to establish positive classroom environments, positive teacher-
student relationships, and positive, on-going support for all of their students (Dusenbury et al., 
2015).  
 Another way to improve student SEL is to incorporate it into classroom curricula 
(Dusenbury et al., 2015). Often teachers utilize spontaneous strategies to support the resilience of 
children by using day-to-day interactions such as disagreements between students to model how 
to talk through those difficult situations (Archdall & Kilderry, 2016). While this may help to 
strengthen students’ core competencies in SEL, it is more of a reactive process rather than 
proactive approach to learning. A proactive example of integrating SEL into curricula is 
incorporating historical examples of racism and prejudice in a social studies class to promote the 
development of social awareness (Dusenbury et al., 2015).  
Additionally, the use of free-standing SEL lessons by teachers is beneficial because these 
lessons proactively and explicitly teach SEL competencies through discussions and group-based 
activities to help students practice the skills they have learned (Dusenbury et al., 2015). 
Examples of free-standing lessons include building vocabulary for talking about complex 
feelings, teaching strategies like deep breathing or mental rehearsal for coping with stress and 
anxiety, or encouraging students to set goals and see them through to completion (Dusenbury et 
al., 2015). These lessons improve student competencies in self-awareness, self-management, and 
responsible decision-making by providing the language and skills to address challenges 
presented to them in a positive manner. 
For successful implementation of SEL, it is highly recommended for teachers and other 
school personnel to practice continuous improvement to SEL programs. This can be done by 
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assessing the shared vision and evaluating the progress gained on the goals established in the 
foundation building process and making changes as needed (CASEL, 2019a). This can also be 
done in the classroom by requesting student feedback and through self-evaluation as an educator 
of improvement in their own SEL competencies.  
Implementing These Ideas 
A school-wide understanding of resilience and the factors impacting it is necessary to 
help students develop the skills they need to do well after facing adversity (Dutil, 2019). A 
school system’s understanding of resilience can be improved through consultation between 
social workers and teaching staff about trauma, adversity, and social and emotional learning to 
further build upon prior understandings of student development and the adversity they may 
experience during their school years.  
Promoting SEL is critical for both students and staff when it comes to fostering resilience 
with a school setting. The aim of this project was to begin the conversation with current and 
future educators about what they can do to best support their students while maintaining a focus 
on fostering resilience in Latinx youth. Latinx youth make up a significant portion of the United 
States’ population, but the information necessary for educators to support Latinx youth is 
lacking. There is potential for school environments to improve their services to students by 
recognizing SEL as a tool for fostering resilience in schools. 
It was conceptualized that by training them on the concepts of how to best support Latinx 
students through social and emotional learning, educators would be able to improve services to 
foster resilience from a Latinx youth perspective. This training should include research detailing 
protective and risk factors for Latinx youth that impact resilience and the supports currently 
established within most schools. This training should also be based on information on developing 
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approaches for school wide SEL provided by the Collaborative for Academic, Social and 
Emotional Learning for strengthening adult SEL and promoting student SEL.  
Methodology 
To achieve the above noted aims, a 90-minute training was developed. The first 35 
minutes was an introduction of Latinx youth and discussed the risk and protective factors that 
can impact Latinx youth. The next 25 minutes detailed the importance of schools and SEL in 
fostering resilience. The last 30 minutes were dedicated to allowing participants to engage in 
activities that foster personal growth in SEL competencies. This training aimed to help 
participants achieve five learning outcomes – that participants would be able to:  
• define resilience and its importance,  
• identify risk and protective factors influencing Latinx youth,  
• understand the role of social and emotional learning in schools,  
• recognize their own SEL strengths and challenges as well as the strengths and 
challenges within the school environment, and 
• identify preliminary actions that will help them begin implementing SEL in their 
own work.  
 
Two training sessions were expected to occur in March 2020. The first training took 
place as planned on March 9, 2020 during an in-service training session at River Rock Academy 
in Lancaster, Pennsylvania. A total of 10 (4 female-identified; 6 male-identified) participants 
were present. Participants included educational, clinical, and behavior management staff, as well 
as the campus director. The four educational staff members had teaching backgrounds varying 
from special education in science and math, history, social and living skills, and English. 
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Educational staff also included a youth service specialist who works on daily academic 
interventions with students. Clinical staff was comprised of the two counselors who provide 
counseling services to all students. Behavior management was comprised of two staff members 
who help monitor and mediate student behaviors as they arise. Only two River Rock Academy 
staff members were not present. This included the administrative associate and a behavior 
manager who also serves as a van driver for the students. Given the small school environment, 
each staff member interacts with all students daily.  
A second training had been planned to take place on March 23, 2020 during a senior 
seminar course for student teachers. Expected participants would have included current senior 
education students at Elizabethtown College in Elizabethtown, Pennsylvania. As a result of the 
college’s physical closure due to COVID-19, the second training did not take place. 
Presentation 
The first half of the training included an introduction of the Latinx youth focusing on the 
use of the term, ‘Latinx,’ population growth predictions for the Latinx community, and common 
adverse experiences among Latinx youth, such as attempted suicide and dropping out of school. 
This portion of the presentation also included the importance of fostering resilience and how 
protective and risk factors may impact the social ecology and lives of Latinx youth. To define 
resilience, educators were presented with two definitions. The first was the traditional definition 
of resilience, summarized as the positive adaptation to adverse events. The second definition 
focused on resilience in the school context, which looks at the student’s ability to continue 
engaging with others as well as their ability to maintain academic success and progress after 
experiencing adversity, thus demonstrating positive adaptation. This complementary 
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understanding of resilience provided school staff with a functional definition that may help them 
better identify and improve the resilience of students within the classroom. 
The ecological systems theory was utilized to help conceptualize the potential risk and 
protective factors that influence Latinx youth: discrimination, educational attainment, supportive 
relationships, neighborhoods, and poverty. This theory is commonly used to inform research on 
resilience because it suggests that an individual’s direct environment is influenced by the larger 
societal environment.  It is an important theory to include in this training because it emphasizes 
that care must be taken to identify factors from various system levels and that resilience is not 
reliant on the personal aspects of an individual. Discussion of the ecological systems theory 
included how each factor can function as a risk or protective factor. For instance, a neighborhood 
can be a source of community and connection to supportive relationships (serves as a protective 
factor). Alternatively, they can be a source of violence or discrimination (serves as a risk factor). 
The impact the neighborhood has on the individual student depends on the personal experiences 
they have had with that factor. The factors discussed also impact a variety of different 
populations and can impact school resources available to students.  
 The second half of the presentation was focused on what SEL is and its role within the 
school environment. This half of the session began with a mindfulness exercise adopted from 
CASEL’s SEL 3 Signature Practices Playbook. The goal of the exercise, known as a mindful 
minute, was to have participants take a minute to focus on their breathing and refocus their 
attention (CASEL, 2019b). This helped break up the presentation topics in addition to 
demonstrating an exercise that can easily be integrated into their classrooms (Appendix A).  
 It was explained that schools are important in the effort to foster student resilience 
because they make up a significant portion of the student’s social ecology and are typically 
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designed to support a variety of student needs. SEL is a process that helps both students and staff 
improve their ability to communicate, empathize, and set goals while also strengthening school 
resources that have the capacity to serve as protective factors for youth. Participants were 
provided an overview of SEL core competencies as presented by CASEL (Appendix B): self-
awareness, self-management, social awareness, relationship skills, and responsible decision-
making. These competencies inform the ways that SEL is integrated into a school approach. 
Additionally, they are the skills that adults can model to the students with whom they work 
through everyday SEL practices.  
 Following the PowerPoint presentation, educators reflected on their own SEL 
competencies using worksheets provided by the Collaborative for Academic, Social, and 
Emotional Learning. The first worksheet had staff reflect on their personal self-care strategies 
(Appendix C). After a few minutes, they were asked to share their answers with those around 
them and choose a new self-care activity to try. Many participants said they would try meal-
prepping or making better efforts to eat healthy. Others said they would try to exercise more or 
treat themselves to a massage. While some participants said they wished they had better self-care 
routines, others felt satisfied with the routines they have in place. This exercise was aimed at 
highlighting care for the self because it allows people to be more prepared and available for the 
needs of their students.  
The second worksheet was a personal assessment and reflection on their individual SEL 
competencies (Appendix D). While participants were not required to share their specific 
responses, participants were asked to identify which areas they were surprised they ranked 
themselves lower in. Many were surprised that they ranked lower in self-management, which 
focuses on the ability to manage stress, set goals, and utilize organizational skills. One 
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participant indicated that this may be a result of working to address the needs of all their students 
all of the time. This highlights the importance of a self-care routine to both regulate and motivate 
oneself.  
Participants were asked what steps they could take in the near future to help them 
improve their SEL competencies in relationship to their professional roles at River Rock 
Academy. Many participants discussed focusing on better self-management which would inform 
the other competencies. Other participants discussed exploring social awareness and improving 
relationship skills by finding a time for the entire staff to be together. They described how it is 
difficult to learn about each other or share ideas as their school schedules can be different and 
they do not have strong communication outside of the school setting. They believed that 
improving relationships would lead to a more cohesive team mindset among the River Rock 
staff.  
From a facilitator standpoint, each of the training objectives were met. However, the 
extent of the long-term effects of the training is difficult to establish. Following the training 
session, there were originally plans for an evaluation to be conducted to determine if participants 
felt as if the training objectives were met. Based on the swift closure of schools due to COVID-
19 following the training, a formal evaluation was not conducted. This is a limitation to this 
research as it is based on observations from the facilitator during the presentation rather than on 
the participants’ reflection of the ability to utilize the information from the training within the 
classroom. 
Conclusion 
The topic of resilience is important now more than ever as the world is filled with 
uncertainty and uncharted territories. One future recommendation for resilience research is to 
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continue research on best practices to intervene with diverse communities facing adversity. 
Additionally, researchers should aim to discover interventions that can be implemented 
proactivity to reduce the experiences of adversity among youth. Lastly, further researchers 
should aim to explore the relationship between resilience and schools by exploring the availably 
of school resources as it relates to a student’s ability to overcome adversity.  
Schools will be one of the largest communities to which students return following the 
nationwide closures as a result of COVID-19. While this time is difficult for everyone, educators 
have the opportunity to utilize this time to take care of themselves, assess how they can improve 
their own SEL competencies, and plan for how to support students remotely and in-person. It is 
possible for educators to continue modeling the SEL core competencies and to continue 
developing supportive relationships with their students during this time in efforts to foster 
students’ resilience as a way to address the uncertainty of the current environment. The impacts 
that the pandemic will have on a youth’s ecology is unknown, but educators should work to 
ensure their school is a welcoming and supportive environments in their schools to which 
students can return when it is safe to do so again.   
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Appendix C 
Self-Care Activity Sheet 
Give 1/Get 8 Self Care Activities 
Activity courtesy of Chicago Public Schools 
1. Answer one of the questions in the grid below. 
2. Mingle with others to share your activity and hear about theirs. Write their ideas into your grid. 
3. Circle your favorite ideas and plan to incorporate them into your week! 
 
How do you make time for 
exercise, and what kind of 
exercise do you like to do? 
What do you do during the week 
to nurture your spiritual health? 
How do you carve out 
“me time” during the 
work day, and what do 
you do? 
How do you unwind and 
recharge after work? 
How do you care for yourself 
when you have had an upsetting 
or stressful day? 
What strategies do you 
use to eat healthy? 
What morning routine helps 
you prepare emotionally for 
the day? 
What do you do with your friends 
or family that re-energizes you? 
Other: What’s your 
favorite self-care activity 
that doesn’t fit into any of 
these boxes? 
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Appendix D 
Personal Reflection Assessment 
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